May 8, 2009

Memo: To Drake Faculty and Staff
From: The Drake Curriculum Task Force, John Burney, chair
Re: The Current State of Our Discussions on Revision of the Drake Curriculum
Earlier this year we promised the campus community that we would report on the current state of the Drake Curriculum Task Force discussions by the end of the Spring semester. What you will find below are elaborations on three possible revisions for your comment: 1) the concept of a 100 level integrative seminar entitled Global Issues and Ethics, 2) a reflective electronic portfolio, and 3) an experiential learning requirement supported by the creation of a three-week January session. We hope to receive your feedback first on the proposed learning outcomes: do you think that these will be valuable learning experiences for our students? Second, what opportunities and challenges do you foresee if we implement these revisions?  You can provide individual feedback on any of the elaborations; either by e-mailing john.burney@drake.edu or by responding to the brief survey on the revision at http://drake.qualtrics.com/SE?SID=SV_bQKRMwvCwQQPsNK&SVID=Prod . Since we know this is a busy time of year, this survey will be held open throughout the summer for your comments.
We also encourage discussion within your colleges, schools, and programs. We hope that in August or early September each college or school will provide us with the opportunity to present these ideas at one of their faculty meetings, so that we can listen directly to your reactions and suggestions. 
The Task Force reset its schedule this spring for a number of reasons, including:
· Giving time to deepen discussions on several of the key elements of the November 2008 discussion draft.

· Giving time for additional data to be developed on the Drake Curriculum through the Drake Student Survey and other means. 

· Giving time for the financial situation to be clarified.

· Providing the opportunity for incorporating ideas that arise from the President’s summer planning retreat and to get contributions from the new Provost.

Our goal remains to develop a final proposal for campus discussion and submission to the University Curriculum Committee and the Faculty Senate by the end of the Fall semester.
This draft below is not a complete proposal but primarily an attempt to develop some details on the learning outcomes and resources needed to fully consider the impact of these particular revisions. We also initiated in March a discussion with faculty to more closely relate the current language on Area of Inquiry outcomes to the mission explication. We have not completed those considerations and so will continue that process before moving at the end of the summer to determine how to fit these proposals with the AOIs. 

We look forward to discussing these key issues with you in the coming months. 
Additional questions to help the Task Force:
As stated above, we hope to receive your feedback first on the proposed learning outcomes: do you think that these will be valuable learning experiences for our students? Second, what opportunities and challenges do you foresee if we implement these revisions?  If you have time, responses to these additional questions also would help the Task Force:
Integrative Seminars: 
Do you currently teach any courses that meet the outcomes suggested for the Global Issues and Ethics Seminar?
· If so, could the course be open to non-majors?
· What additional information or resources would you need to meet the requirements of the seminar?

Electronic Portfolios:
· Would electronic portfolios be useful for student reflection and assessment within your own major?
· Does your program have major courses where students could be asked to prepare portfolios that require reflection on general education outcomes as well as major outcomes?
· Would you consider a portfolio as a useful addition to senior capstones?
Experiential Learning/January session
· Do you have courses in your major program that already meet the experiential learning  requirement?
· Could your program use a January session to extend or offer alternative learning experiences for your majors?

· In order to create space for a January session, do you think you could achieve the learning objectives of most of your regular courses within a 15-week framework?

· Would you personally be interested in developing a short-term study away program (study abroad, service learning within the U.S., etc.)?
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Integrative Learning Seminar Elaborated

Elaboration on the Integrative Seminar Proposal
All students will take one three-credit 100-level integrative seminar entitled Global Issues and Ethics. The seminar will gather students from different majors to investigate a critical social, cultural, economic, or political issue that has local, national, or global implications and to formulate a strategy to address that issue.
I. Student Learning Outcomes. 

Courses that are approved for the Global Issues and Ethics seminar will develop these student learning outcomes. Students will

1. Connect knowledge and skills from multiple disciplines or professional studies and varied sources to the reasoned analysis of a critical global issue or public question.

2. Demonstrate advanced skills in research, critical thinking, and effective communication.

3. Articulate and reflect on the ethical values in question and formulate alternative courses of action or strategies to address a given problem.

II. Program Description: 100-Level Integrative Seminar: Global Issues and Ethics

All students will take a three-credit 100-level seminar on Global Issues and Ethics. While this seminar may be taken for major credit its main purpose is to gather students from different majors (preferably across colleges) in order to investigate a critical social, cultural, economic, or political issue that has local, national, or global implications. Thus there must be a way for non-majors to enter the course with no prerequisites. Essential elements of this course include:

1. Selection of a topic/big question that can best be studied by exploring it from multiple disciplinary perspectives and methods. These seminars should address complex “authentic” or “real world” problems that are both contemporary and enduring in areas such as 

a. Science and Society

b. Culture and Values

c. Global Interdependence

d. Poverty and Development

e. The Changing Economy

f. Human Dignity and Freedom

2. Selection of a topic/big question that allows students to research, construct, and communicate knowledge within the structure of the course. In addressing global issues individual instructors may choose to focus their course on a local example that illustrates or manifests a larger phenomena or “big question.”

3. Selection of a topic/big question that builds the capacity for students to make informed judgments and assume responsibility for the common good of local, national, or global communities.

4. Selection of a pedagogy that helps students to achieve the learning outcomes. Instructors will be able to choose from the full range of pedagogies; faculty development programs will be used to encourage the development of options such as

a. Problem-Based Learning (PBL)

b. Community Engagement/service learning

c. Linked/clustered courses

d. Learning Communities

e. In-depth simulations

f. Team teaching

5. All Global Issues and Ethics Seminars will include advanced development and application of

a. Ethical thinking

b. Critical thinking

c. Information Literacy

d. Structured Reflection

e. Effective communication, both oral and written

f. Integration of liberal and professional studies

6. According to the topic/big question to be pursued, the seminar should build upon knowledge conveyed in the appropriate Areas of Inquiry taken earlier in each student’s career.

7. Topics and questions are not meant to be addressed at an elementary level. No one student will be expected alone to have the knowledge to explore the topic, but students should be asked to bring the full depth of their disciplinary training to the consideration of the issue and be prepared to help teach students from other majors about their disciplinary approach to inquiry. 

a. Course activities should push students to pursue information and synthesis beyond their own disciplinary knowledge or experience.

b. Course activities should guide students to formulate answers or actions, even if only provisional, to the problems they address.

III. Initial Resources Needed:

· Faculty development workshops on problem-based learning and similar pedagogies as well as common approaches to the ethical framework of the courses.

· Course-development stipends. (Stipends could be used to pilot Integrative seminars that meet the outcomes stated above in Honors or Engaged Citizen courses in Spring 2010, and in 2010/11).

· Staff support to aid faculty who build community engagement and service learning into their courses (see staff support discussion in the experiential learning draft).

· The Task Force is considering a recommendation to hold these courses to 25 students or less; doing so would increase the number of sections needed to fulfill the requirement – if taken by 700 students per year (fall, J-session, and spring semesters), we would need a minimum of 28 sections each year, but more likely 30 to provide some flexibility.

· Given the estimate above, resources for the development of at least half of the seminars outside of major courses (i.e. finding ways to release 14-15 faculty per year from one of their major courses so that they can teach an integrative seminar.)

Electronic Portfolios Elaborated
Elaboration on the Electronic Portfolio Proposal
All students will create electronic portfolios that document the development of skills and knowledge during their educational career at Drake; the portfolios will require them to carry out self-reflection on their learning and to provide authentic evidence of their achievement of learning outcomes.

I. Student Learning Outcomes. 
Through development of a series of electronic portfolios over the course of their educational career, students will


1. Engage in reflective writing and effective communication based on audience and purpose using web-based tools. 

2. Analyze their development on key skills and knowledge and evaluate their progress as learners, researchers, and/or artists by drawing on experiences both in and outside the classroom. 
3. Present an archive of work that demonstrates progress toward the knowledge, skills, and dispositions called for by the Drake mission. 
4. Design a continuing plan for their education based on meaningful retrospection, self-awareness of their values, acquisition of skills and abilities, and purposeful anticipation of their personal learning and/or career goals.

5. Craft and communicate their distinct voice and values.
II. Program Description.

Students will create electronic portfolios that document the development of skills and knowledge during their educational career at Drake; the portfolios will require them to carry out self-reflection on their learning and to provide authentic evidence of their achievement of learning outcomes. Through the portfolios students will: 
1. Maintain an ongoing record of the progress of their learning.

2. Reflect on their own learning in the context of Drake’s mission outcomes, the outcomes called for by their major(s) programs, and their own personal goals in order to develop ownership and responsibility for their learning process.

3. Carry out an on-going self-assessment of their learning development.

4. Build skills in reflective thinking, critical thinking, and creative and effective communication of ideas and evidence.

5. Receive feedback on learning from multiple sources: faculty, staff, and peers.

6. Create a bridge connecting their academic, co-curricular, and experiential learning.

7. Reflect on their connections to the larger global community and their responsibility for the common good.
8. Have the opportunity to create personal performance or professional portfolios as well as directed portfolios (i.e., portfolios dictated by the requirements of a class or for assessment). 
9. Create an additional source of information on their academic programs and goals for use in conversations with their advisers.

10. Contribute to a sense of intellectual community at Drake through interaction with peer mentors.

11. Create an institutional database for authentic assessment of student learning.
III. Options for Program Structure:
The Task Force will work with the colleges and schools to determine the best means to supervise the portfolio requirement. Several options exist at each stage.
1. Initiating the Portfolio.

a. Option One: The portfolio will be initiated in the First Year Seminar. Students will register for a fourth credit – a portfolio module in which upper class teaching assistants will aid students in discussing the mission outcomes and learning the portfolio software. FYS instructors would review the reflective writing as part of the FYS program.

b. Option Two: The portfolio will be initiated as a second semester one credit course taught by faculty and professional staff and retaining use of upper class teaching assistants.

c. Option Three: The portfolio will be initiated in a second semester writing or information literacy courses, again with participation by upper class teaching assistants.

2. Maintaining the Portfolio

a. Option One: Ask major programs to maintain the portfolio as is now done in Education, and could be done, for example, in professional development classes in areas such as Pharmacy and Business.

b. Option Two: Ask all Drake Curriculum courses to identify at least one assignment that is suitable for placing in the portfolio – particularly assignments that have guidance from university-wide evaluation criteria such as the rubric for critical thinking. This could be connected to asking instructors in the Engaged Citizen or Global Issues and Ethics seminars to ask students to update their reflective writing. (Note: courses outside the Drake Curriculum also would have the option to designate assignments/projects/performances as appropriate for student portfolios.)

3. Completing the portfolio.

a. Option One: Ask majors to incorporate a final reflection and portfolio as part of the senior capstones. This could be particularly helpful as students begin to consider how to turn directed learning portfolios into professional performance portfolios.

b. Option Two: Ask that a final general education version of the portfolio be created in the Global Issues and Ethics Seminar to create intentional self-reflection on learning after students have completed the seminar’s main project.

c. Option Three: Create a one-credit senior portfolio class.

IV. Initial resources needed:
The resources needed to implement an electronic portfolio project obviously will differ based on the options selected for the program. However, we can anticipate at least these demands:
1. Faculty development workshops for design of common learning objectives, for design of assignments that require student self-reflection, and for design of evaluation criteria, and, where appropriate, evaluation rubrics.

2. Student development training on the use of portfolio software as well as on self-reflective writing and self-assessment of learning. Funding will be needed for individual courses or modules taught by faculty, staff, or upper division student teaching assistants. That training also could be supplemented by a Portfolio Lab staffed by teaching assistants where students could seek help on technical questions at any time.

3. Licensing and maintaining learning assessment software, and training IT staff and faculty and students on its use. 

4. Possible creation of an assessment coordinator or committee for linking the e-portfolio assessments to university-wide learning outcomes. Such a coordinator also could support college and school assessment efforts.

Experiential Learning/January Session Elaborated

Elaboration on the Experiential Learning Proposal:

All students will participate in a significant experiential learning experience, earning a minimum of three credits. The experiential learning may be achieved through the Drake Curriculum or through a major program. The student can complete this requirement in a number of ways including study abroad, internships, undergraduate research programs, leadership programs, and service-learning activities.

I. Student Learning Outcomes:

Experiential learning provides a powerful set of tools for achieving the Drake mission and, depending on the nature of the individual experience, will help achieve one or more of these learning outcomes drawn from the mission explication: Drake graduates will

1. Take responsibility for their own learning.

2. Apply knowledge and skills to understand new situations.

3. Demonstrate the capacity to raise questions about the relationship of their profession to ethical and civic issues.

4. Synthesize and focus the ideas and efforts of a group in the solution of problems.

5. Pursue new knowledge with intellectual curiosity, rigor, honesty, and accountability.

6. Demonstrate an understanding of the historical and cultural foundations of a society other than their own.

7. Assume responsibility for the common good of local, national, and global communities.

8. Serve as active stewards of both the natural environment and the cultural heritage of society.

II. Program Description:
Every Drake student will participate in a minimum of one experiential learning course or experience that carries at least 3 credits. The experiential learning may be achieved through a course that counts either for a required area of the Drake Curriculum or for a major program. The student can complete this requirement in a number of ways including study abroad, internships, undergraduate research programs, leadership programs, and service-learning activities, but to fulfill this requirement any experience must achieve all five of the objectives below:

1. Fulfill course objectives approved for at least three credits.

2. Require significant engagement outside the normal classroom activities, preferably through application of theoretical or professional knowledge, or through service that enhances the common good, or through experiences that enhance global cultural understanding.

a. Service learning courses should meet an identified need in the community as well as benefiting the learning of the student. A minimum of 30 hours of direct service to the community are normally required.

b. Study abroad experiences can be encompassed by the courses taken at a study abroad site but whether short-term or semester-long experiences should also include some element of structured reflection on the experience as a whole.

3. Include structured reflection that enhances student understanding of the connections between academic content and the experience and understanding of the impact of the experience on the student’s development of the Drake mission learning outcomes. If an electronic portfolio is approved, this reflection may take place within that portfolio.

4. Where possible students should be encouraged to collaborate and make proposals to faculty for collective experiential learning opportunities.

5. Final evaluation of the experience and student reflection by a Drake faculty member. Where appropriate, community partners also may be asked to provide evaluations on a student’s performance in the practicum, student teaching, internship, service, or other appropriate experiential learning opportunity.

III. Elaboration on the initial proposal for creation of a January Session within the Spring Term.

The Task Force is considering a recommendation for the creation of a three week January session within the Spring semester term. As discussed with students and faculty there are several benefits for such a term:

1. The January session (J-session) would permit intensive, integrative, and/or experiential courses that are difficult to teach within the current calendar.

2. For science, fine arts, and professional majors with a large number of required courses, a J-session could permit students to fit in study abroad and other experiences and still graduate in four years.

3. Students and/or faculty from all of Drake’s colleges and schools have expressed an interest in the experiences that could take place in a J-session. For example,

a. The Law School has indicated that it is interested in establishing a short-term experience in China as a complement to its summer experience in France.

b. Pharmacy students have expressed an interest in a J-session where they could participate in experiential learning or integrative seminars that connect them back to the larger university after they enter their professional years.

c. Increasing numbers of faculty are interested in designing short-term study abroad and service learning opportunities.

d. Student focus groups have been enthusiastic about the possibility of adding a session that makes it easier to fit study away from campus into their schedules.

4. Timing the three week session in January rather than May allows the current summer sessions and summer conference schedules to remain intact.

5. While providing powerful experiences off campus, the J-session could also provide the opportunity for deliberate community building among those students who take courses on campus.

IV. Programmatic Assumptions: 
Establishing a January-session would have an impact on a number of offices and procedures, including Business and Finance, Student Financial Aid, Student Life, and Student records. These assumptions are intended to provide a basis to discuss the ramifications of any change in more detail with all areas of the Drake community.

1. The J-session would be open to students at any point in their Drake career; however, so that we could begin to build a culture of expectation around experiential learning, students who start at Drake as entering first year students would be required to do a minimum of one J-session; transfer students who bring in less than 30 credits also would be required to participate in one J-session.

2. J-session normally is used to host courses and credit-bearing experiences that students would find hard to build into their schedules in the regular semesters, including experiential learning or integrative seminars that provide intensive focus on one subject. The J-session would include such options as 

a. Short-term study abroad 

b. Short-term service learning, off campus

c. Integrative seminars (junior/senior level)

d. Intensive Undergraduate research 

3. Although normally used to expand offerings in experiential learning and integrative seminars, the term also will be open to a variety of courses from individual programs as well as the Drake Curriculum. In determining whether a course best fits this concentrated time we recommend that the UCC and individual programs consider that
a. In order to maintain flexibility for students and to provide them with a variety of learning experiences, the J-session not be the single place a required course is taught for any major.
b. Normally J-session courses carry a cap of 25 students in order to maximize the opportunity for student-student and student-faculty interaction.

6. Our strong recommendation would be to build J-session courses into faculty load, and only pay overload when necessary. 

7. To build viable programs we will need to increase the number of staff who focus on technical issues of student travel and service learning (such as community relations, costs, liability, etc.) so that faculty can concentrate on designing the learning experiences. To fully realize the potential of experiential learning and a J-session, we estimate Drake would need at least one additional staff member to help develop and coordinate the international experiences (both in the J-session and the regular academic semesters) and  a new staff position to help coordinate service learning experiences (both in the J-session and the regular academic semesters). 

8. Summer schedule would remain as is. 

9. To create time for the three-week session without significantly altering the date of the start and end of the academic year, Drake should consider reducing the fall semester and the regular part of the spring semester to 15 weeks. If the Fall semester ends a week earlier on the calendar, grades also will need to be turned in at an earlier date (recognizing that some students may begin a J-session class before the process of determining probations and suspensions from Fall is completed). 

10. The spring term will be considered 18 weeks. Students would pay one spring tuition price to take 18 credits overall in the spring term; many would be involved in the three week J-session, then most would be involved in the 15 week courses that begin three weeks into the spring term. 

11. Residence life and other Drake staff would be provided with at least one week without students on campus before the holiday break for accomplishing program planning and needed facilities work. 

12. To facilitate institutional and individual student planning, faculty would make proposals for off-campus J-sessions experiences one year ahead of regular scheduling. Students will enroll for those experiences the previous spring, and where extra costs are involved, be expected to make a down payment by the end of September.

13. While basic administrative costs will be covered by spring tuition there will be additional costs such as air fare for those who travel abroad or additional food costs for those who are on campus. Some costs will be assumed directly by the student; general program costs could either be built within existing tuition and room and board; or handled through a j-session program fee. 

V. Initial Resources Needed and Administrative Issues:

As we discuss the various options for experiential learning and the calendar, we encourage faculty and staff to inform us of additional resource and policy issues that will need to be addressed. Our preliminary estimates on resource needs include:
1. Faculty development funding for creating experiential learning and integrative seminars. These costs could include

a. Workshops

b. Travel to experiential sites to develop courses

c. Course development stipends

2. While the recommendation is to build these courses into regular load (and the expectation is that in any one year only a part of the faculty are teaching in the J-session), some faculty will only be able to participate if paid overload.

3. Institutional support for learning experiences – as noted above, if substantial numbers of Drake students are engaging in service learning and study away from campus we will need to increase the number of staff people who facilitate development of learning experiences and help manage the issues that develop as part of community engagement and study abroad.

4. Creation of a J-session will lead to increased tuition costs or fees overall to fund the increased infrastructure needed to carry the program. Options to consider

a. Build costs into increased tuition for all students.

b. Create an experiential learning fee for all students, equivalent to the technology fee.

c. Charge individual fees for particular courses or programs, as is now done for study abroad.

5. Drake will have to review its financial aid calendar and dates of distribution for federal aid, with caution to try to insure that aid is not given out for courses that the student does not take. 

There will need to be adjustments in schedules of residence hall staff and for Sodexho food services, additional costs would be reflected in fees paid by students,  such as an additional board cost for those who are on campus during the session.
Resource: Language on These Revisions from the November 2008 Discussion Draft:
The Task Force thought it would be useful to provide you with the language from the initial discussion draft on each of the areas. Overall, the Task Force considers the details elaborated in the May drafts to both create more precise learning outcomes for each initiative and to provide more flexibility in how they are implemented. 
i. Integrative Seminar on Global Issues and Ethics – 3 credits

Drake  students will collaborate to purposefully integrate knowledge and methods from two or more disciplines in order to evaluate or research critical global issues, develop an understanding of the interrelationships among local, national, and global problems, and learn to apply ethical principles in pursuit of practical solutions to global problems. These specially designed seminars will have common elements; each will be:

· An upper division seminar outside the major (or a major course that allows general education students to enroll without a major-dependent prerequisite).

· Integrative (Interdisciplinary*) course – students will learn to integrate knowledge and apply it to problems larger in scope than one discipline can handle 

· Reinforce the general education skills in critical thinking, writing, and collaborative learning.

* Definition of Interdisciplinary Study: a process of answering a question, solving a problem, or addressing a topic too broad or complex to be dealt with adequately by a single  discipline or profession (Klein and Newell, Handbook of the Undergraduate Curriculum). 

Faculty may develop a number of alternatives for delivering these courses including:

· Seminars taught during the regular academic semesters.

· Intensive January term or Summer Term seminars using Problem-Based Learning.

· Learning community seminars – a cohort of students take the same 2 or 3 disciplinary courses and also enroll in an Integrative Seminar that brings together common themes from those courses.

ii. Portfolio I – 1 credit

Students will develop an electronic portfolio that requires them to carry out a self-reflection on their learning and to provide authentic evidence of their achievement of learning outcomes. The portfolio will: 

· Maintain an ongoing record of their learning.

· Reflect on their own learning in the context  of Drake’s mission outcomes, the outcomes called for by their major(s) programs, and their own personal goals in order to develop ownership and responsibility for their learning process.

· Help students develop skills to carry out a self-assessment of their learning development.

· Build skills at reflective thinking and critical thinking.

· Provide opportunities for multiple feedback from faculty, staff, and peers.

· Provide models for connecting academic, co-curricular, and experiential learning.

· Encourage students to reflect on their responsibility for considering their connections to the larger global community and the common good as well as their personal development.

· Develop a database for authentic assessment of student learning.

The portfolio will provide a system for students to archive their work, create self-reflection on their development as learners, and provide them with the opportunity to craft portfolios for institutional, programmatic, or personal use. The portfolio will be:

· Taken during the second semester by EFRs as a continuation of the First Year Experience.

· Be taught as one quarter, one credit classes by a mix of faculty and of staff who have appropriate degrees. Individual colleges and schools can determine who they think are best placed to teach the portfolio courses.

· Instructors will be assisted by peer mentors, junior or senior level students who will be trained to help guide students in reflection.

· Final portfolios will be reviewed not just by the instructor of the portfolio class but also by each students’ FYS instructor’ (i.e. FYS instructors will be asked to review and comment on the finished portfolios before the end of the spring semester) in order to demonstrate the importance of the portfolio to university-wide as well as programmatic goals.

· FYS faculty participating reviewing portfolios will receive compensation for training and final portfolio reviews.

· Advisers will have the option to review the portfolios as part of developmental advising for their students.

· Special sections of Portfolio I or Portfolio II can be designated for transfer students (dependent on the number of credits that they transfer to Drake) to introduce them the Drake mission outcomes, to writing and critical thinking rubrics, and to the technical requirements of the portfolios.

iii. Experiential learning 
Drake will develop a culture of expectation so that from initial orientation onward advisers, staff, and faculty encourage students to project a significant off-campus learning experience in their four year plan.

Students will enroll in a minimum of a three credit experience in study abroad, off-campus service learning, or original research that may be accomplished through experiences designed for the general education program or through practicums or internships within majors, as long as those experiences are marked by intellectual inquiry and reflection. 

Additional Considerations: Calendar
The Task Force believes that to achieve integrative seminars or experiential learning for a large number of students will require creating space within the academic calendar. A number of alternatives exist including an expanded spring break or May term. But we recommend consideration of a January Term connected to the spring semester. One possibility is that students would be required to attend a J-Term twice in four years. J-Term classes would be limited to:

· Study Abroad

· Service Learning

· Integrative seminars (Global Issues and Ethics)

· Undergraduate Research

· Student-designed experiential learning.

Those faculty who taught a J-Term course would have it count into their full academic year load (and thus they would experience the benefit of teaching only two classes in one of the regular semesters, i.e. they would teach a 2-1-3 or a 3-1-2.)  A three credit J-Term course could be included within the student’s spring tuition (i.e. they could still take 18 credits, 3 during the J-Term, 15 during the regular semester, covered by the spring tuition). 

(A quick comparison of academic calendars shows that Drake and the University of Iowa have the longest semesters at 78-79 days; that several of our peer schools have gone to 75 day calendars (Creighton, Butler, Bradley) and that schools with January Terms have gone to 68-72 day calendars (Elon, Pacific Lutheran). If the focus is on the quality of the learning experiences rather than mere seat time, it may be possible for Drake to make room for a January term by shortening each semester by one week and still end the spring term in mid-May. )

An additional calendar consideration would be to build time into the calendar during the first semester for faculty discussion and planning based on assessment data and to build time into the spring semester for senior presentations on the model of the DUCURS. 
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